DOCUMENT RESUME 



ED 044 318 



SO 000 198 



AUTHOR 

TITLE 

INSTITUTION 

PUB DATE 
NOTE 

AVAILABLE FROM 



Caselli, Ron 

An Instructional Plan for Teaching Black History. 
Sonoma County Superintendent of Schools, Santa Rosa, 
Calif. 

70 
34 p. 

Ron Caselli, Sonoma County Office of Education, 2555 
Mendocino Avenue, Santa Rosa, California 95401 
($ 2 . 00 ) 



EDRS PRICE EDRS Price MF-10.25 HC-S1.85 

DESCRIPTORS *African American Studies, ^Behavioral Objectives, 

Bibliographies, Booklists, Course Objectives, Filins, 
Intergroup Education, Negro Culture, Negro History, 
Periodicals, *Resource Materials, Role Playing, 

♦ Secondary Grades, *?.eaching Guides 



ABSTRACT 

The secondary teacher is provided with very specific 
behavioral objectives for a black history program which may exist 
separately or be woven into the existing curriculum. The resources 
for achieving these objectives are listed, and include books, 
periodicals and films, however, the specific means of utilizing these 
resources are left to the creativity of the individual teacher. An 
emphasis is placed on group interaction in the classroo ' and 
role-play techniques as methods for achieving true racial tolerance. 
(JLB) 
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INTRODUCTION 



White students have much to gain from exposure to the American black 
subculture, rich as It Is In heritage. In creativity, and In depth of feeling. 
These are areas, according to sociologists, fast disappearing from the 
amalgam Imposed by moder;, white, majority group standards. 

Instruction about the black heritage is In no way Just a matter of ap- 
peasing black students, or their parents . Black studies are as relevant 
to the rural, all-white sthoolhouse, as to the differentiated urban high 
school. Respect for cultural differences has long been an abstract value 
of American education. Development of ethnic studies curricula stands to 
make that ideal a reality. The positive potential of these new areas of 
Instruction is vast indeed. 

The following list of instructional objectives was doveloped bymem- 
bers of the black studies section of the Sonoma County Ethnic b idles 
Cun leu lum Comm iHeo , an advisorygroupof teachers and parents concerned 
with upgrading local education. It marks the second of a series of direct 
aids to teachers wishing to provide relevant Instruction Inethnic studies . 
In February, 1970, the Sonoma County Office of Education published The 
Minority Experience: A Basic Bibliography of American Ethnic Studies for 
area educators. 

Chairmen for the black studies section are James M. Frasier and 
O. F. " Piatt* Williams, whose contribution to this document would be 
difficult to overstate. An initial draft of the program was adopted, in 
summer, 19S8, by the Santa RosaClty Schools Boardof Education, for use 
In secondary schools. Mr. Frasier and Mr. Williams mobilised community 
forces behind the document, and subsequently brought about significant 
changes In the local educational scene. 

The encouragement and support of the Santa Rosa — Sonoma County 
Branch NAACF should also be recognised as a prime factor in the develop- 
ment of the current document. 

This teaching plan is designed lo guide the secondary social studies 
teacher in initial attempts to bring relevant instruction about black Americans 
to students. From an administrative point of view, school distrlctsare 
beginning to refute that there are not enough black teachers available 
to meet increasing needs for ethnic studies instruction. This means, of 
course, that white teachers must be ready to do the best they can, at least 



for the present. Many white teachers are poorly prepared to teach black 
studies, and wilt need all the assistance they can obtain. Top quality 
teaching, however. Is not Just a matter of racial or ethnic background, 
and the creative whlto teacher can and must do a competent Job. 

An attempt to get away from the usua* "unit* format will bo obvious 
In this document. A "unit* of instruction is usually more specific, and 
limiting, In terms of time, equipment, ar*d grade level. Thus, the phrase 
"teaching plan" or "list of Instructional objectives," seems more open- 
ended; more adaptable to the contributions of the creative teacher. 

One of the great difficulties confronted In creating the present docu- 
ment had to do with coordinating general Inquiry areas with specific be- 
havioral objectives. The latter area may be of greater concrete benefit to 
teachers, In that results of Instructional efforts are testable. Yet, the 
necessity to write the plan wlthoutregard for tight grade level or time con- 
siderations, ha9 complicated the task. Tor whatever slips In specificity 
may be noted, the reader Is asked to chalk it up to this dual purpose of 
the document, and to (111 In the grey areas according to the needs of his 
students . 

Recent studies have shown that students learn best when their feelli>gs 
are Involved In what they are doing, when responses are not merely "off 
the top of their heads." The present plan, therefore, has been designed 
for group Interactions, with as much "concreteness" as possible. It Is 
felt that In human relationships lies the key to racial tolerance; not In 
bookish or pious phrases, or evr.-n in voluminous researches. 

Additionally, It appears that an Individual can only become aware of 
his * Inner self," as opposed to some outside. Idealised picture of himself, 
through the medium of Interaction with other Individuals. Questions that 
may arise as the teaching plan evolves, questions that may require re- 
search and the writing of reports, ate logical consequences of youthful 
Inquiry. The "facts" are Important In superstition-filled areas, but the 
Interaction of individuals and groups may. In the long run, prove mote 
beneficial to the American experience. 

No timelimits are suggested for the teaching plan. The procedures, 
hopefully, may be useful to the semester-elective Instructor, as well as 
to the history or government teacher who seeks to add current meaning to 
his course outline. 

Acontrovetsy exists. It is true, between those whe advocate separate 
elective courses , and those who insist thatethnlc studies be sandwiched 
into existing American history class outlines. It is not the purpose of this 
resource plan to deal with that issue. The present document has been 




written to provide both positions a workable set of behavioral goals. 

No suggestions for optimum grade-level use of tl.is pi a neon be offered 
either. The procedures were written for theuseof tha secondary teacher, 
but there are certainly useful Implications for the elementary grades . The 
instructional objectives of a study of black contributions to the American 
experience tends to transcend any designation as limiting as "grade level 
Considerations of language, or reading, levels are the responsibility of 
the teacher who must, In any event, tailor material to the Individual ca- 
pabilities of students. 

In short, this teaching plan isdeslgned to provide teachers, at many 
levels, with concrete and specific procedures from which tobullda sound 
program of black studies Instruction. 

The bibliography f s a basic reading list for teachers, not necessarily 
for students. If the Instructor knows his material, the student, through 
the magical selection and filtration process that is teacher-student Inter- 
action, will inevitably gain. A basic film list is also Included for pro- 
fessional evaluation. Addresses of film rental agencies ate given, and 
Instructors are urged to correspond dlrectiyfor information on previewing 
procedures . 

finally, teachers are invited to respond to the teaching plan; to point 
out Its shortcomings and strengths In terms of local school situations, 
In this way, necessary updating and improvement maybe accomplished . 



Ron CasellJ 
Summer, 1970 



1. Inferential Purposos of the Black History Program 
A. Broad, Overall Objectives 

l. After what the teacher considers a sufficient period of in- 
struction, students will demonstrate ability to pass (i.c., 
7 of 10 ratio, or 70 percent) series ol teacher-instructed 
examinations on each of the following areas: 

a. Of several test Items, students will bo able to choose 
and identify those aspects of historical racial differ- 
ences which are biological (i.e., ’•unchangeable" ) 
and those which are cultural or environmental (i.e., 
"changeable*’) . 

1) Biological aspects will include instruction and 
discussion about skin pigmentation, facial and 
body structure, rhythmic and athletic capabilities 
or shortcomings, intelligence, physical Inferiority 
or superiority, and major racial classifications 
among peoples. Major Instructional emphasis will 
be placed uponthe examination of racial and ethnic 
myths and sterotypes. 

2) Cultural aspectswiU include instruction and dis- 
cussionabout educational, vocational , economic, 
medical, and psychological opportunity, or Its 
lack, and about consequent effects of inequality 
upon personal and social development. 

3) Rcle playing situations will be structured to bring 
about opportunity for expression of feelings and 
thought, and to assist attainment of the following 
behavioral objectives: 

a) Galnthe ability tohonestly appraise areas of 
Interracial and intetcultutal differences* 

b) Gain the ability to deal with racist attitudes 
in oneself, and, subsequently, mothers. 

e) Gaintheabilityto anticipate, ar>d be sensitive 
to* people’s feelings in interracial activities . 




It, Basic Historical Content of the Black History Program 



A, Of the following black historical figures, students will bo able 
to obtain /0 percent passing grades on tests which rrmtch the 
person with his contribution to the American experience . 

1. Ira Aldridge 

2. Marian Anderson 

3. Crispus Attucks 

4. Benja r>ln Banneker 

5. James Beckwourth 

S. Mary McLeod Bethune 

7. Edward Brooke 

8. Gwendolyn Brooks 

9. Ralph Bunche 

10. George Washington Carver 

11. Wilt Chamberlain 

12. Mrs. Shirley Chisholm 

13. Prancls L. Cardota 

14 . Joseph Cinque 

15. Paul Cuffe 

16. Benjamin O. Davis, Sr. 

17. Martin Delany 

18. Frederick Douglass 

19 . Charles R, Drew 

20. W.E.B.DuBols 

21. Paul Lawrence Dunbar 

22. Charles Evers 

23. Marcus Garvey 

24. Matthew Henson 

25. Langston Hughes 

26. Jack Johnson 

27. James Weldon Johnson 

28. Martin Luther Xing, Jr. 

29. thurgood Marshall 

30. Jan Matseliger 

31. Done Miller 

32. Gordon Parks 

33. A . Phillip Randolph 

34. Hitam Revels 

35. Worbert Rillieux 

36. Paul Robeson 

37. Jackie Robinson 

38. Peter Salem 

39. Dted Scott 

40. Robert Small 




